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3-2-1 Reflection 
 on The Common Core, H/O, p. 5 
3 things I know about the Common Core: 
1. 
2. 
3. 
2 Things I Learned: 
1. 
2. 
1 Question I still have: 
1. 

Common Core State Standards 
 Fewer, clearer, higher 
 Research based; aligned with college/work 

 expectations 
 Rigorous content/application of knowledge 

 through high-order skills 
 Demonstrate independence. 
 Build strong content knowledge. 
 Respond to varying demands of audience, task, 

purpose, discipline. 
 Comprehend as well as critique.  
 Value evidence. 
 Use technology/digital media strategically, capably. 
 Understand other perspectives and cultures. 
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ELA Common Core 
State Standards 

READING 
10 CCSS 

Appendices   
A & B 

WRITING 
10 CCSS 

Appendix C 

SPEAKING 
and  

LISTENING 
6 CCSS 

LANGUAGE 
6 CCSS 

Appendix A 

INFORMATIONAL 
Grade  Level/Band 

Standards 

LITERATURE 
Grade  Level/Band 

Standards 

Grade level  
Gr. K-8 

Grade Band 
Gr. 9-10;     

11-12 

Organization of the ELA Standards 

Grade level  
Gr. K-8 

Grade Band 
Gr. 9-10;     

11-12 

FOUNDATIONAL 
SKILLS 
K-5 only 

English Language Arts  
Common Core Standards 

Reading 
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Comprehension:  
Aligned with NAEP Reading framework 

Grade Literary Informational 
4 50% 50% 
8 45% 55% 

12  30% 70% 

  Cross curricular emphases on ability to read, 
 comprehend informational texts  

  Text complexity increases across grades 

 Balance of  high-quality literature and  
 informational texts in a range of genres/subgenres 
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WRITING STRAND,  
TOPICS AND STANDARDS 

Text Types  
and 

 Purposes 

Standard 
Statement 

1 

Standard 
Statement 

2 

Standard 
Statement 

3 

Production and 
Distribution of 

Writing 

Standard 
Statement 

4 

Standard 
Statement 

5 

Standard 
Statement 

6 

Research and  
Presentation of 

Knowledge 

Standard 
Statement 

7 

Standard 
Statement 

8 

Standard 
Statement 

9 

Range 
of 

Writing 

Standard 
Statement 

10 

Writing: Aligned with NAEP Framework 

Grade Persuade via 
Argument 

Explain Convey 
Experience 

4 30% 35% 35% 
8 35% 35% 30% 

12 40% 40% 20% 

  Cross curricular emphasis to develop, strengthen 
writing: 
 Compose arguments/opinions for informative/ explanatory 

pieces, narrative texts 
 Use reason/evidence to substantiate an argument/claim 
 Conduct research about sources– short projects, sustained 

inquiry 
 Write routinely over various time frames 
 Incorporate technology to create, refine, and collaborate on 

writing 

Persuasive VS. Argument   

  Persuasive 
 Appeals to emotions rather than logic. 
 Use techniques such as bandwagon, plain folks, 

name calling, etc 

   Argument 
 Convinces audience based on logic and sound 

reasoning 
 Consists of thesis/ claim, evidence, concession/

refutation, formal style 

SPEAKING AND LISTENING STRAND,  
TOPICS AND STANDARDS 

Comprehension 
 and  Collaboration  

Standard 
Statement  

1 

Standard 
Statement  

2 

Standard 
Statement 

3 

Presentation of 
Knowledge and Ideas 

Standard 
Statement 

4 

Standard 
Statement 

5 

Standard 
Statement 

6 

 Day-to-day: 
purposeful   
formal/
informal 
academic talk 
in 1 on 1; 
small group; 
large group 
settings 

  Requires         
interpretation
analysis, 
formal 
sharing of 
information/
concepts via 
multi- 
mediums, and 
technology	  

Focus: Speaking/Listening to 
Communicate Effectively 

LANGUAGE STRAND,  
TOPICS AND STANDARDS 

Conventions of Standard 
English 

Standard 
Statement 1 

Standard 
Statement 

2 

Knowledge 
of 

Language 

Standard 
Statement 

3 

Vocabulary Acquisition and Use  

Standard 
Statement 

4 

Standard 
Statement 

5 

Standard 
Statement 

6 

  Include the 
conventions of 
standard English 
for writing and 
speaking 

 Highlight the 
importance of 
vocabulary 
acquisition  
through a mix   
of conversation, 
direct 
instruction, and 
reading 

Focus: Language Key Differences 
Reading  
  Literacy is the responsibility of teachers in all 

disciplines  

 Balance of  high-quality literature/informational  
texts in a range of genres/subgenres across all 
disciplines 

Writing 
  Emphasis on argument/informative/explanatory 

writing about sources 

Speaking and Listening 
  Inclusion of formal and informal talk 

Language 
  Stress on general academic and domain-specific 

vocabulary 
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Strategies to Teach 
Common Core 

Standards: 
Reading, Listening, 

Speaking 

Reading: Key Ideas/Details 

Common Core Objective #1:   
Identify explicit details; make logical 
inferences;  cite specific evidence in 
writing/speaking; support conclusions  

Strategies 
 Question and Answer Relationships 

 Three Level Study Guide 

Question and Answer Relationships 
QARS 

  Fosters cognitive 
activity students 
need to “read” their 
texts.    

  Equips students to 
function 
independently by 
clarifying: 
 kinds of 

information 
required to answer  
questions  

 sources of that 
information 

 how to retrieve 
that information 

          QARS # 1 

A shrew is smaller, from 3 1/8 to 5 inches 
long, with a more pointed snout. Rarely 
does one weigh as much as a dime. It can 
subdue its prey by biting and injecting 
into it poisonous saliva. A shrew’s eyes 
are open, but are of little use on dark 
nights when it is hunting. Its need for 
meaty food is so great it can never rest. It 
can never sleep away the winter as a 
groundhog does.  Occasionally one shrew 
even eats another. 

In Your Head ? 

  QARS # 2 

The cave will be extremely humid if the 
underground river that dissolved away 
the rock is still running through. It 
provides bountifully for a cave crayfish 
supplying both water and suspended 
food particles from the sunny world 
upstream. Cave fish may prowl along 
shallow parts of the underground stream 
or in ponds left in the cave when waters 
recede.  

In Your Head ? 

QARS #3  

The bats in particular consume more food than they 
can digest fully. Below their clinging sites their 
droppings accumulate as guano rich in organic matter. 
It nourishes the molds, then the cave crickets that feed 
on the molds, and the cricket eaters such as spiders 
and salamanders. The guano is so full of nitrate from 
insects partially digested by bats that human 
revolutionaries hiding in caves gathered it as a 
resource from which to prepare gun- powder.  In a 
more constructive use the guano can be mixed with 
topsoil to make the soil more nourishing for the roots 
of favored plants.  But either use takes it away from 
the cave community which, because it is remote from 
the light of day, needs every source of energy to 
survive.  

1.  Right there question 
2.  Think and search question 
3.  On your own question 
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Sejnost@2008 

•  LITERAL LEVEL : Answers are located 
“Right There” 

•  INTERPRETIVE LEVEL: Located in 
several places in the text; students must 
perceive relationships, draw conclusions  
and make inferences; “Think and Search” 

•  APPLIED LEVEL: Located beyond text; 
students use information read, own 
opinions; “On Your Own” 

Three Level Study Guide 

Let’s Practice 
The Missing Ancestor 

See H/O, pages 5-6  

3-Level Guide for English   
Directions: Answer the following questions 
  Who is Calpurnia?  
  What is her place in the Finch household? 

Directions:  Check those statements which you feel 
represent the author’s intended meaning. 
  Jem is beginning to understand more than Scout about Boo 

 Radley 
  Atticus Finch and Boo Radley were both very brave in this novel. 

Directions: What can we take from this reading as 
being important in our own lives? Respond to 
following question. 
  In this novel Atticus tries to explain what he thinks real bravery 

 is. Think of real world examples of both famous people and 
 those who are less well-known, and choose someone whom 
 you think is brave and explain why you think they are brave.  

  Atticus Finch tells his children, “We were licked a hundred years 
 before we started” If you had children today, how could you 
 relate this statement to today/s world? 

Reading: Key Ideas/Details 

Common Core Objective #2:  
Determine central ideas/themes; analyze 

development; summarize key details/ideas. 

Strategies 
 Magnet Summary 

 Main Idea I 

 Critical Thinking Map 

 passage of water    semi-permeable    low   

Osmosis 
high        concentration       membrane 

Magnet Summary for Science 

                     Summary                              

Osmosis is the passage of 
water from a region of high 

water concentration through 
a semi-permeable membrane 

to a region of low water 
concentration.  

1.  Students read section; 
determine key (magnet) 
word of passage; record 
on index card 

2. Then recall important 
details connected to 
magnet word; record 
them. (Note word choice 
may vary by student) 

3. After details are 
recorded, students 
develop information into  
brief summary 

4. When all sections of 
chapter are 
summarized, students 
have coherent summary 
of entire chapter.  

Magnet Summary 
Soviet Union  United States   NATO      division of Germany

      
COLD WAR 

Warsaw Pact  communism      capitalism     global domination 

SUMMARY STATEMENT 
The Soviet Union and the United States suppressed their 
disagreements during World War II. Germany was 
divided into two states. The beliefs of communism and 
capitalism created different goals for each country in the 
postwar period. The Soviet Union, for the most part 
believed the U.S, was intent on global domination. The 
Warsaw Pact was the Soviet Union’s response to NATO 
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Main Idea i for Science 
1.  Preview text to determine topic; 

record in upper half of circle .  

2.  Read section of text; record 
main idea in bottom half circle 

3.  Re-read passage; record 
supporting details in detail 
section of organizer  

4. Write 1-2 sentence summary 

5.  Create teacher-like question 
which might be on a test. 

TOPIC 
Photosynthesis 

MAIN IDEA 
Structure/Function 

of Chloroplasts  

DETAILS 
1. Large, double membraned 

(prokaryotic; ukaryotic) 
organelle  

2. Have  own DNA, ribosomes 
3. reproduce by splitting in half 
4. Perform photosynthesis: take 

in sunlight, water, carbon 
dioxide to produce glucose, 
oxygen.  

5. contains chlorophyll, essential 
for this process.  

6. creates sugar from  sun for 
cell; makes food for other 
organelles.  

7. Contain thylakoids to transfers 
electrons to stoma producing 
ATP  

QUESTION:  
What is the structure and function 

of a chloroplast? 

SUMMARY:  
Plant cell organelles that capture 
sunlight to catalyze reaction that 

produces glucose from carbon dioxide 
gas and water = photosynthesis 

Main Idea i 
•  Preview text to 

determine topic; record 
in upper half of circle  

•  Read section of text; 
record main idea in 
bottom half circle 

•  Re-read passage; record 
important supporting        
details in detail section               
of organizer  

•  Write 1-2 sentence 
summary 

•  Create teacher-like          
question which         
might be on a test. 

TOPIC 
Seven Years War 

MAIN IDEA 
Soldiers faced 

many difficulties 

DETAILS 
1.  Much spoiled food so 

soldiers got sick. 

2.  Poor food supplies. 

3.  Camps overcrowded. 

4.  Diseases like typhoid 
 fever spread quickly. 

5. Soldiers had little 
 military experience  
 so didn’t fight well. 

QUESTION: What 
difficulties did the 

soldiers faced during 
the Seven Years War? 

SUMMARY: Soldiers 
faced many difficulties 
during the Seven Years 

War 

Main Idea i for Music 
1.  Preview text to determine topic; 

record in upper half of circle .  

2.  Read section of text; record main 
idea in bottom half circle 

3.  Re-read passage; record supporting 
details in detail section of organizer  

4.  Write 1-2  sentence summary 

5.  Create teacher-like question which 
might be on a test. 

TOPIC 
Mozart 

MAIN IDEA 
Child prodigy  

DETAILS 
1. Played harpsichord at 3  

2. Days before his 5th 
birthday played a 
complete piano piece 

3. Father said he learned 
the piece in ½ an hour. 

4. He learned another piece 
a month later; another 
the following month. 

5. The next piece he played 
he wrote himself. 

QUESTION: What specific facts 
show that Mozart was a child 

prodigy? 

SUMMARY:  
Mozart’s early accomplishments proved 

he was a child prodigy 

Sejnost@2007 

Main Idea i’s can easily be converted  
into a map. an outline, or Cornell Notes 

Main  
Idea 1 

TOPIC 

Main Idea 1 Main Id
ea 2 

Main Idea 3 Main Id
ea 4 

Main  
Idea 2 

Main  
Idea 3 

      Topic 
I.  Main Idea 1 

 A. Detail 
 B. Detail 
 C. Detail 

II. Main Idea 2 
 A. Detail 
 B. Detail 
 C. Detail 

III. Main Idea 3 
 A. Detail 
 B. Detail 
 C. Detail 

IV. Main Idea 4 
 A. Detail 
 B. Detail 
 C. Detail 

Critical Thinking Map, H/O, p. 12  

List events, 
points, steps 

that 
occurred 

Summarize 
main idea, 
message 
Present 

your 
viewpoints 

Conclusions 
reached 

How 
relevant to 
today’s 
world 

Reading: Craft and Structure 

 Common Core Objective # 4:  
Interpret academic words/phrases 

(technical, connotative, and figurative 
meanings, tone)  

 Strategy 
 Comparison Vocabulary 
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Making Comparisons 
     Word/term/phrase:           Power (math) 

Definitions 
Common Language Usage:  Discipline Specific Usage: 

Sentences using the term/word/phrase   
Common Language Usage:  

Discipline Specific Usage: 

Same?  Different? 
Sejnost @ 2007 

physical ability, capacity

The wrestler pinned his opponent, thus showing his tremendous 
power.  

We read the expression 3^5 as 3 raised to the fifth power.  

NO YES 

Number of times a number or 
expression multiplied by itself 

Consider a discipline 
you teach.  

Brainstorm some 
content specific words 

you might use  

Reading: Craft and Structure 

Common Core Objective # 6:   
Assess how point of view or purpose shapes 

content/style   

Strategies 
 Character Quotes 

 Point of View Study Guide 

Character Quotes, H/O, p. 5 
  Students read quotes, generate thoughts about character as a 

PERSON, using the following: 
  What can you tell about this person? 
  What are some words that might describe this person? 
  What words or phrases in the quote reveal what kind of person is 

speaking? 
  What clues might hint at this person’s identity? (age? gender? 

ethnic back-ground? income status?) 
  Is this person showing any emotion in this quote? 
  Who is talking to you?  

  Then students: 
  Share quotes, list of character qualities, impressions, etc. 
 Make some generalizations about character. 
 Develop 3 sentence character profile which starts with 

___________ (Teacher can develop the phrase) 

Sejnost@2008 

Character Quotes 
•  As I would not be a slave, so I would not be a master. This 

expresses my idea of democracy. Whatever differs from this, to 
the extent of the difference, is no democracy." 

•  I am rather inclined to silence, and whether that be wise or not, 
it is at least more unusual nowadays to find a man who can hold 
his tongue than to find one who cannot."  

•  Those who deny freedom to others, deserve it not for themselves; 
and, under a just God, can not long retain it. 

•  Common looking people are the best in the world: that is the 
reason the Lord makes so many of them. 

•  Stand with anybody that stands RIGHT. Stand with him while 
he is right and PART with him when he goes wrong  

Sejnost@2008 

Character Quotes 
•  There's a lot of ugly things in this world, son. I wish I could keep ‘em 

 all away from you. That's never possible.  

•  I don't care what the reasons are: I forbid you to fight. 

•  I wanted you to see what real courage is, instead of getting the idea 
 that courage is a man with a gun in his hand. 

•  It’s when you know you’re licked before you begin but you begin 
 anyway, and you see it through no matter what. 

•  Simply because we were licked a hundred years before we started is 
 no reason for us not to try to win. 

•  You never really understand a person until you consider things from 
 his point of view. 

•   I don't care what the reasons are: I forbid you to fight. 

•   I couldn't go to church and worship God if I didn't try to help that  
 man. 

•  When a child asks you something, answer him, for goodness' sake! 

•  Best way to clear the air is to have it all out in the open. 
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   Point of View Study Guide:  

Why It Works 
"  Identify role or character  from selection 

 read. 

"  Create interview questions that will help 
 students focus on important elements of 
 text.    
     
"  Students read and search for info to 

 answer interview questions. 

"  Finally students share their findings in a 
 small group or with the whole class. 

Point of View Study Guide: 
Science 

Directions: You are about to be interviewed as if you 
were a male loon. 

•  What kind of loon are you? 
•   What do you look like? 

•   Does your wife look different? Explain. 

•   Tell me about your bone structure 
•   What do you eat? 

•   Are you a better swimmer and diver than walker? Why? 
•   Why are you sitting on the nest? 

•   How many babies do you usually have? 

•   What kind of help will your baby need when it hatches? 
•  What prevents you from having more babies?  

Let’s Practice 
Using The Missing Ancestor 
brain storm some points of 
view/perspectives students 

might assume. 

Strategies to Teach 
Common Core 

Standards 
Writing 

Writing/Listening/Speaking  
Common Core Objective Wrting # 1: Text Types/

Purposes  
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient 
evidence. 
Common Core Objective #4 : Production/Distribution 

of Writing 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. 

Common Core Objective # 4: Speaking/Listening: 
Presentation of knowledge/Ideas  

Present info, findings, evidence so listeners follow reasoning; 
development, organization, style appropriate to task, purpose, 

audience 
Strategies 

  Discussion Web 
  RAFT 

Common Core Alignment 

Session 1: 

SAT 10 

No  
Alignment to CCSS 

Session 2: 

ISAT Test  

20-30% CC Aligned 

Written by Illinois  
Teachers 

Session 3: 

IL CCSS PILOT Test 

100% Aligned to CC 

Written by Illinois  
Teachers 
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ISAT Pilot Test 

Session 3:  
45 minutes * 

2 Paired Passages of About Equal Length 
20 M/C Questions 

Some questions referencing one specific passage 
Some questions drawing on both passages 

1 Extended Response 
Asking reader/writer to address  

the content and concepts of more  
than one reading text 

Paired Passages
Assesses Standard #9 

   Literature/Literature 
   Literature/Informational  

  Informational/Informational 
Related to one another by theme or motif 

Literature and Informational Text 

 Graphics, other pieces of art integrated organically 
to support Standard 7. 

 Poetry and Drama included as literary genres.  
 (Literature Standards 2 & 5) 

 Social Studies/Science Topics (Multiple Standards) 

Advances in the PARCC 
 ELA/Literacy Assessment 

Core Commitments to Key  
Shifts in the Standards 

= 
 Corresponding  

Advances in PARCC 

August, 2012 

45 

Shift 2:  
Reading/writing grounded in evidence 
from literary and informational texts 

  Focus on rigorously citing evidence from texts 
throughout the assessment (including selected-
response items). 

  Questions with more than one right answer to allow 
students to generate a range of rich insights that are 
substantiated by evidence from text(s).  

  Writing to sources rather than writing to de-
contextualized expository prompts. 

  Rigorous expectations for narrative writing, 
including accuracy and precision in writing in later 
grades. 46 

Shift 3: Building knowledge 
through content rich nonfiction 

 PARCC assesses: 
  ELA and a full range of reading and 

writing across the disciplines of 
science and social studies. 

  research simulation, including the 
comparison and synthesis of ideas 
across a range of informational 
sources.  

47 

PARCC Summative Assessment with 
EBSR, TECR, and PCR Items  

48 

1. Read 2 literary texts 
2. EBSR & TECR 

 questions about each to 
 show ability to do close 
 analytic reading and 
 compare, synthesize 
 ideas.  

3. Write literary analysis 
 about 2 texts. 

1. Read 1-2 brief texts 
2. Write narrative story 

 or narrative 
 description   
 (historical account of 
 important figures; 
 detailing a scientific 
 process; describing an 
 account of events, 
 scenes, or objects).  

1. Read anchor text to 
 introduce topic. 

2. EBSR & TECR 
 questions to gather key 
 details to support 
 understanding. 

3. Write a summary or 
 short analysis. 

1. Read 2 additional 
 sources  

2. Questions about each 
 for info to write final 
 essay and show 
 comprehension.  

3. Mirror research process 
 by synthesizing 
 understandings in 
 analytic essay with 
 evidence from several 
 sources. 
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PARCC Summative Assessment 
with EBSR, TECR, and PCR Items 

49 

Strategy for Speaking 
Discussion Web 

After Reading 
  In pairs, students discuss opposing sides; reach 

 consensus 
 Pairs join and repeat process; choose 1 reason to 

 support conclusion and report it.  

Before Reading 
 Choose selection that develops opposing viewpoints. 
  Assign “controversial type” question students will 

 discuss after reading. 
During Reading 

  Students read, locate, write down reasons/evidence  
 to support both a “yes” and “no” response to 
 question. 

1. Workers received very low 
 pay and could barely make  a 
 living. 

2. Mass production work in a 
 factory dehumanized the 
 worker who was just a cog 
 in a machine. 

3. Workers  worked long 
 hours with little time off 
 for families. 

4. Workers were no longer 
 skilled  laborers; could not 
 look forward to owning 
 own business. 

5. Workers had less control   
 over their working conditions. 

6. Workers were crowded into 
 cities and lived in slums. 

REASONS 

 CONCLUSION 

Discussion Web for the Industrial Revolution 

1. The Industrial 
 Revolution 
 provided jobs for many  
 people, especially 
 immigrants. 

2. More products were now 
 available for the 
 common people. 

3. The costs of living 
 dropped, which helped 
 working people. 

4. Labor-saving devices 
became  available and 
were used in 

 factories and homes. 

5. Many Americans had a 
 tough existence under an 
 agricultural economy. 

Did the 
Industrial 
Revolution 

help 
working 
people? 

What was your group’s 
consensus?. 

What was your personal 
opinion? 

What part of the 
Discussion Web process 

best helped you 
understand the selection? 

    Evidence for        Evidence Against 

Question 

1. He traveled across 
country and met new 
people. 

2. He learned people can 
be different and yet be 
"okay”. 

3. He learned the power of 
love for others. 

4. He learned the meaning 
of true friendship. 

5. He learned how to 
survive on his own 

6. He matured through his 
experiences and learned 
to understand his father. 

REASONS 

 CONCLUSION 

Discussion Web for the No Promises in the Wind 

1. He put himself and  
 others in danger. 

2. His little brother, 
 Joey, got lost for 
 many months. 

3. His friend, Howie, 
 was killed. 

4. He left his family 
 and worried them. 

5. He could have died 
 from  the 
 pneumonia he got. 

Josh was 
wrong to 

leave 
home. 

• What was your group’s   
  consensus?. 

• What was your personal  
  opinion? 

• What part of the Discussion 
  Web process best helped 

you  
  understand the selection? 

      Evidence for            Evidence Against 

Question 

Let’s Practice 
Writing an Argumentative 

Essay 
Using the Discussion Web 

or the Argumentative 
Essay  

graphic organizers 

See H/O pages 7-11  

Details of Research Simulation Task 
Session 1: Students:  

1.   Read an anchor text that introduces topic. 

2.   Answer EBSR and TECR items asking them to gather 
key details about passage to support their 
understanding. 

3.   Write a summary or short analysis of the piece. 

Session 2: 
1.  Students read two additional sources (may include a   

multimedia text); answer a few questions about each 
text to learn more about the topic; write the final essay 
and to show their reading comprehension.  

2.  Finally, students mirror the research process by 
synthesizing their understandings into an analytic 
essay using textual evidence from several sources. 

54 
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Let’s Practice in Groups 
1. Read anchor text, page 8:    

 Are Zoos good or bad for animals? 

2. Read 2 additional texts to increase topic 
knowledge  

Zoo Pros: Education, Conservation, Entertainment, pgs.  
 7-8 

Zoo Cons: Wild Animals Are Meant to be Wild, pgs. 9-10 

3. Choose either Discussion Web or Argumentative 
Essay to record evidence (points/counterpoints) to 
develop an argumentative essay on whether or not 
to abolish zoos. 

4. Record responses on chart paper 

RAFT 

Acronym for: 
R= Role of the 

Writer 

A=Audience for 
the Writer 

F= Format of the 
writing 

T= Topic to be 
addressed 

R= Archeologist 
A= Chemical company 
F= Instructions 
T= Use of diffusion and osmosis 
in mummification 
R= Algebraic equation 
A= Parentheses 
F= Love letter 
T= What parentheses do 
      for equations 

R= Ben Franklin 
A= People of the colonies 
F= Memoirs 
T= His adventures and      

inventions 

Let’s Practice 
Brainstorm a possible 

RAFT assignment 
your students could 

craft out for a 
research project 

3-2-1 Reflection : The Common Core 

3 things I know about the Common Core: 
1. 
2. 
3. 
2 Things I Learned: 
1. 
2. 
1 Question I still have: 
1. 


